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Course Description 
  
Professionals in education are faced with numerous decisions, interacting with different people, 
and ideally, maintaining a sense of self and self-awareness in these processes. Problem-solving 
ranges from making the simplest decisions to developing complex research questions. Loyola 
University Chicago is pivotal in providing the foundation for reflective problem solving through 
transformative education in the Jesuit tradition - particularly through the components of the 
Ignatian Pedagogy Paradigm: context, experience, reflection, action, and evaluation. Students 
will engage in reflective problem solving by approaching an educational research problem by 
interrogating their individual biases, worldview and lived experiences. Students will explore 
how their own identities and the broader societal context in which they live influences how 
they approach a social justice/equity issue in education. The context of Rome will be used as a 
backdrop for this personal exploration and journey to occur in the context of designing a 
research question and area of inquiry. 
 
Problem-solving, thinking, and creativity is a unique opportunity for students to develop 
research questions, apply metacognitive concepts, and reflect on their potentially shifting 
worldviews- all within the framework of the Rome immersion experience. The purpose of this 
course is to provide an integrated, immersive learning experience for PK-20 educators, 
including but not limited to teachers, administrators, school psychologists, university personnel, 
etc. This course is especially rooted in the Ignatian Pedagogy Paradigm, applying the domains at 
different points of the course: 
 
Context: Students will analyze their worldviews in regards to adapting to being in Rome and 
adapting to each different site. Students will analyze their worldview as they approach these 
different environments and determine how this impacts their cognitive processes.  
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Experience: This daily unique experience of Rome is essential to the course because it will 
define the thinking and problem-solving students will examine. Every day, teams of students 
will organize and lead the class to a celebrated historical Roman site and teach the class for the 
day.  
Reflection: For every site, guided questions probe student thinking about metacognition, 
problem solving through inquiry leading to a research question, and creativity by contemplating 
possible shifts in worldview. 
Action: Students take action on two levels - one through a deeper comprehension of their own 
thought processes through research question development. The other is by developing 
thoughtful inquiry regarding the Rome immersion experience. 
Evaluation: Twice during the program, students will have the opportunity to more deeply 
examine the week’s experience and share their reflections and ideas. Students will also have 
the opportunity to review the course as a whole through SmartEvals - the Loyola University 
Chicago course evaluation system. 
 
Throughout the course, students develop a series of research problems/questions about the 
Rome immersion experience from the context of each site visited. By the end, students will 
have each created a set of research questions for students experiencing the Rome immersion 
program.  
 
In this course, students will reflect and examine their own positionality as part of the Rome 
immersion experience to better understand how their personal experiences and context 
matters in educational problem-solving and decision making. The Rome experience allows for 
students to reflect on the following goals specific to their profession: 
  
Course Goals for All Students: 

● Learn how to examine and reflect on your worldview: your own individual identity, 
cultural beliefs/values, assumptions, biases and perspectives about yourself and people 
who are different from you as it relates to your perspective about different immersion 
sites.  

● Learn how to approach a research problem from an ethical and social justice lens 
● Learn how to examine your own thinking when approaching a problem and how your 

thinking changes depending on the context and your position within the context 
● Learn how to problem solve in the form of developing research questions addressing the 

Rome immersion experience 
● Learn how to adapt and develop different research questions based on different sites 

throughout the city of Rome 
● Learn to apply and reflect on different metacognitive skills to approaching 

comprehension of worldview and research questions in changing contexts throughout 
the city of Rome 
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● Learn to reflect and think creatively about research questions, your thinking, and your 
worldview.  
 

Course Learning Outcomes  
● Students will learn to define and articulate their worldview and apply to different 

contexts throughout the city of Rome 
● Students will develop a deeper understanding of problem solving through the lens of 

equity and social justice in research, applying their experiences throughout Rome to 
academic inquiry 

● Develop a series of research questions addressing the Rome immersion experience 
through the various contexts of Rome sites 

● Students will learn about metacognition - thinking about their thinking and the role it 
plays in developing worldview and research questions  

● Use Rome’s sites as a way to reflect on worldview, develop research questions, and 
articulate how metacognition plays a role in these processes 

● Students will reflect on their positionality (e.g., that of “outsider” versus “insider”) in the 
Rome context and how that influences their research questions and problem-solving. In 
particular, students will examine how their positionality as an outsider immersed in the 
Rome context impacts how research problems are conceptualized. 

● Students will reflect on their positionality in the Rome context as it relates to their 
problem solving about a research problem and how they think about their thinking.  

SOE Vision 

The School of Education of Loyola University Chicago is a community that seeks to transform 
members to impact local and global communities through the principles of social justice. 

School of Education Mission 

The School of Education at Loyola University Chicago, a Jesuit Catholic urban university, 
supports the Jesuit ideal of knowledge in the service of humanity. We endeavor to advance 
professional education in service of social justice, engage with Chicago, the nation, and the 
world. To achieve this vision, the School of Education participates in the discovery, 
development, demonstration, and dissemination of professional knowledge and practice within 
a context of ethics, service to others, and social justice. We fulfill this mission by preparing 
professionals to serve as teachers, administrators, psychologists, and researchers who work 
across the developmental continuum, and by conducting research on issues of professional 
practice and social justice. 
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Conceptual Framework and Conceptual Framework Standards  

This course exemplifies the SOE Conceptual Framework (CF) -Social Action through Education 
through the exploration of our own positionality/identities -and that of others-in the context of 
Rome. In our readings and through the experiential site visits, we will reflect on how our 
conceptualization of research questions is influenced by our positionality and world views 
within the context of Rome. The immersive experience of Rome allows us to consider how we 
and others may hold privilege but also may be “outsiders” and explore how that impacts the 
three main course topics of thinking, creativity and problem solving. We will reflect on these 
personal and collective experiences as we consider how our views of diversity may change. We 
will also consider how research is connected to the social justice mission of the School of 
Education in every stage from initial conceptualization of research questions to thinking how 
we would carry out a study and how we view ourselves and potential research subjects from an 
ethical lens.  

Dispositions 
 
All students will be assessed in the areas of Professionalism, Inquiry, and Social Justice. In 
addition to the typical expectations for being a graduate student in the SOE, we will assess the 
following dispositions:  

● Reading the assignments thoughtfully and on time 

● Participating and fully being present during class time 

● Showing respect for classmates and instructors at all times 

● Using your phone in appropriate ways at the appropriate times 

● Contribute equitably to group assignments 
● Having an adventurous spirit and can-do attitude 

● Being prepared to meet your own needs (e.g., bringing water, snacks, hat, sunscreen, 
sunglasses, etc.) 

● Be open to exploring your positionality and biases as they apply to problem solving and 
developing research questions as it relates to an international immersion experience. 

 
More information about how dispositions are evaluated is found, here: SOE Syllabus Guidelines 
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Required Readings, linked here: Pre-Departure Readings 
 
Booth, W. (2016). The craft of research (Fourth ed., Chicago guides to writing, editing, and  

publishing). The University of Chicago Press. 
 
Doerr, N. M. (2015). Learner subjects in study abroad: Discourse of immersion,  

hierarchy of experience and their subversion through situated learning. Discourse: 
Studies in the Cultural Politics of Education, 36(3), 369-382. 

 
Kahn, H. E. & Agnew, M. (2017). Global learning through difference: Considerations for  

teaching, learning, and the internationalization of higher education. Journal of Studies in 
International Education, 21(1), 52-64. 

 
McIntyre, K. Paolini, S. & Hewstone, M. (2016). Changing peoples’ views of outgroups through  

individual-to-group generalisation: Meta-analytic reviews and theoretical 
considerations. European Review of Social Psychology, 27(1), 63-115. 

 
Oyserman, D. (2011). Culture as situated cognition: Cultural mindset, cultural fluency and  

meaning making. European Review of Social Psychology, 22(1), 164-214, DOI: 
10.1080/10463283.2011.627187 

 
Oyserman, D. (2017). Culture three ways: Culture and subcultures within countries. Annual  

review of psychology, 68, 435-463. 
 
Oyserman, D. (2019). The essential self: Implications for motivation and self-regulation. Journal  

of Consumer Psychology, 29(2), 336-343. 
 

Wiley, B., & Güss, C. D. (2007). Metacognition of problem-solving strategies in Brazil, India, and  
the United States. Journal of Cognition and Culture, 7(1-2), 1-25. 

 
Khalifa, M. A., Gooden, M.A., & Davis, J. E. (2016). Culturally responsive school  

leadership: A synthesis of the literature. Review of Educational Research, 86(4), 1272-
1311. 
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Assignments 

 
Class Participation (44 pts). Students will be expected to actively participate in all learning 
experiences. Active participation will require an open mind, positive attitude, and an 
adventurous spirit. Students will arrive promptly for all sessions, excursions, and experiences. 
Being present and honestly discussing and reflecting is expected. Students will thoughtfully 
complete the readings in a timely way. Students will thoughtfully and honestly write in their 
journals and submit them on time.  
  
Teach Us Sessions (24 pts). Each day in Rome, the class will visit various sites and landmarks 
located throughout the city. During Orientation, students will be randomly assigned to groups, 
and each group will prepare a Teach Us session on the site or landmark in Rome. For the Teach 
Us session, each group will: 

● research how to get to the sites (e.g., bus route) 
● “Teach us” the following: 

○ important facts about the site and how the site relates to the course outcomes 
○ Problem solving - research Inquiry: 

■ Who would be your reader?  
■ What is your topic? 
■ What do you want to know or understand about your topic?  
■ What will this help your reader to understand? 
■ What is the research objective or purpose? 
■ What is a researchable question that is important to examine from your 

individual and professional vantage point? 
○ Thinking - The role of metacognition in thinking about the self in context on the 

site 
○ Creativity - How your positionality (e.g., race/ethnicity, class, gender, gender 

identity, sexual orientation, class) impacts your thinking and problem solving in 
creating research questions about the Rome immersion experience. Be clear 
about who would be included (e.g., reader, topic, etc.)  based on being 
historically marginalized in this setting. 

● The “teach in group’ leading the session will come prepared with questions in one of 
the three areas (problem-solving, thinking and creativity) in which they would like to 
seek feedback from the group to further shape their research ideas. 

  
Groups should work on gathering information before leaving for Rome. Computers will also be 
available for student use in Rome as well. Handouts are not required as part of your Teach Us 
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session. As we are on a pilgrimage, we want to travel lightly, so we ask that any documents that 
you might want to share with the group be shared electronically. See Appendix B for List of 
Teach Us Calendar. 
 
For the first site (Chiesa del Gesu), Drs. Edejer and Fenning will prepare the Teach Us session. 
Faculty will cover the facts about this site as well as coverage of the following topic areas: 
 

● Thinking - The role of metacognition in thinking about the self in context on the site 
● Creativity - How your positionality (e.g., race/ethnicity, class, gender, gender identity, 

sexual orientation, class) impacts your thinking and problem solving in creating research 
questions about the Rome immersion experience  

● Problem solving - research Inquiry: 
○ Given the history minorities had with each site (e.g., did minorities build these 

sites, how were they treated then and now, etc.), Who would be your reader?  
○ What is your topic? 
○ What do you want to know or understand about your topic?  
○ What will this help your reader to understand? 
○ What is the research objective or purpose? 
○ What is a researchable question that is important to examine from your 

individual and professional vantage point? 
 
In addition to preparing content for the Teach Us session, students should be mindful of the 
physical exertion needed to get to sites and take the following precautions: 

● Bring a reusable water bottle and fill up before we leave campus.     
● THINGS that are OPTIONAL to BRING to each session: 

o Journal 
o Pen/pencil 

● Things you DO NOT need to bring at all: 
o Tablet 
o Laptop 

● In addition to teaching us about the designated sites, as part of our day’s pilgrimage you 
should identify resource spots along the paths between the sites: water 
stops/restrooms, gelateria/caffés, etc. 

 
Stop, Think, and Reflect (STR) Sessions (18 pts). In addition to participation in daily learning 
experiences, participation will be required each Friday when we will gather to “Stop, Think, and 
Reflect” (STR). The first Friday will focus on reflections and discoveries from the week. The 
second Friday will also be focused on the Teach Us sessions, your reflective journal, concluding 
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reflections, and wonderings. These sessions will require you to reflect deeply, thoughtfully, and 
openly about yourself as an educator and as a citizen of the world. 
  
Reflective Journal (30 points total for all three submissions). Students will arrive on July 4th 
having completed the Pre-Departure journal reflection. Students will write daily in a hard-copy 
journal. You will record your personal and professional observations, thoughts about your own 
positionality, thinking, connections to education and research, pre-reading materials, and 
overall reflections as a member of the Rome immersion experience and in a global context. 
Here are some questions you can use to guide your reflections. You are not required to answer 
these questions; they are only a guide: 
 

● Initial impressions of the day’s Teach Us session 
● I used to think…now I think…now I wonder… 

● This reminds me of… 

● This inspires me as a leader because… 

● What surprised you? 

● What new understandings occurred? 

● What musings do you have? What do you wonder about? 

● What is the impact on you? What do you think the impact will be on you moving 
forward? 

● How can you grow in your self-reflection about your own positionality in writing 
research questions and considering issues of power and privilege?  

● Think about your positionality in a US versus Rome context. Does your positionality 
change? Why or why not? How does your positionality impact how you develop 
researchable questions? 

● How does this change the way you think about research and/or the research process? 

 
For your first entry, after completing the pre-departure readings, write a pre-departure 
reflection that considers the following: 
 
Thinking 

● Describe how you think about your thinking? What is your personal model of 
metacognition? Things to consider are how you bring your thinking into conscious 
awareness and how you revise your thoughts and problem solving when presenting 
with additional data and feedback. How do models of problem solving and 
metacognition inform (or not) your response? 
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● What is your personal approach to how you process an educational problem or issue 
you have thought about? The educational issue can be something from your work life 
or program at Loyola thus far? 

Creativity 
● How does your positionality (e.g., race/ethnicity, gender, gender identity, disability 

status, socio-economic status, immigration status, national origin) impact your world 
view about the educational problem or issues you are thinking about? 

● What is your positionality in the US? Do you think it will change in Rome? Why or why 
not?  

Problem-Solving 
● Using the Booth book and the three-step research problem - statement -question 

format, develop a research question addressing the Rome immersion experience from 
the perspective of a new traveler. Who is your target audience? 

● Goals for the experience (what do you want to learn) 
● How will you maintain critical learning disposition throughout the experience? 

● Excitements and concerns about the experience 

 
For your final and tenth entry, you should reflect about what you have learned over the course 
of the entire Rome experience in Rome. Be sure to reflect on how you have been impacted 
emotionally, intellectually, and professionally.  
 
You will submit your journal three times: 

1. On Sunday, July 3rd, please submit your pre-departure journal entry 
2. On Thursday, July 7th at 5:00 pm, please submit your journal with four additional entries  
3. On Thursday, July 14th at 5:00 pm, please submit your final journal with all nine entries 

completed. Your final entry should include a reflection about your overall experience in 
Rome. 

  
Please see Appendix C for a checklist of Assignment Activities. Please see Appendix D for all 
Assignment Rubrics, and point values 
 
Grading Scale:  
 

Course Schedule 

July 3   Between 8:00am and 12:00 pm, arrive and move into the dorm 
3:00 pm SOE Orientation 
6:00 pm Depart for Piazza Navona 
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Pre-Departure Journal Entry Due 

July 4th    
  

8:00 meet as a class 
10:30-12:00pm JFRC Orientation 
Students have the entire day to plan with their partner to plan Teach-Us 
Session (navigating to site, etc.) 
Pre-Departure Journal Entry Returned 
 

July 5th    
  

8:00 meets 
Dr. E and Dr. F will model Teach Us Session 
Chiesu del Gesu/Pantheon 
Afternoon Free 

July 6th 8:00 am meet as a class 
Teach Us session, GROUP 1 
Giardino degli Aranci and Colosseum 
Afternoon Free 
 

July 7th
  

8:00 am meet as a class 
Teach Us session, GROUP 2 
Temple Asclepius/Piazza di Siena in Villa Bourghese Gardens 
5:00pm Journals due with five entries (including pre-departure entry) 

July 8th
  

9:00am-11:00pm STR Friday Outdoor Gathering (journals returned) 
Basilica di San Clemente and Scala Santa 
Afternoon Free 
 Journal Entries Returned 

Jul 10th  Return to JFRC by 10:00 pm 

July 11th    
  

8:00 am -11:00 am 
Morning Free 
2:00 pm Guided Tour of Jewish Ghetto Museum 

July 12th 
  

8:00 am meet as a class 
Teach Us session, GROUP 3 
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Church of St. Louis of the French  
Afternoon Free 

July 13  
  

7:30  am meet as a class 
Vatican Tour at 8:30 am 
 Baths of Caracalla 
Teach Us session, GROUP 4 
  

July 14th
  

8:00 am meet as a class 
Spanish Steps and Piazza Di Popola and Church of Santa Maria del Popolo 
Afternoon Free 
Journals due with nine entries 
 

July 15th  9:00 am -11:00 am 
STR Friday Outdoor Gathering (journals returned) 
STR Friday @JFRC 
Mouth of Truth 
Journal Entries Returned 
Afternoon Free 

July 16th 8:00 am vacate rooms 
10:00 am depart JFRC 

 
 
 

Appendix A 
 

Disposition Rubric 
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Professionalism 

Mastery 
(4) 

Candidate consistently 
performs at a level 

commensurate with 
training. 

Proficient 
(3) 

Candidate regularly 
performs at a level 

commensurate with 
training. 

Developing 
(2) 

Candidate inconsistently 
performs at a level 

commensurate with 
training. 

Does Not Meet Standard 
(1) 

Candidate does not 
Perform at a level 

Commensurate with 
Training. 

Deadlines Candidate meets all 
deadlines. 

Candidate meets most, 
but not all, deadlines. 

Candidate meets some 
deadlines. 

Candidate rarely meets  
deadlines. 

Collaboration Candidate initiates 
collaboration with peers 
on assignments as 
appropriate. 

Candidate works 
effectively with peers on 
assignments and 
contributes equitably. 

Candidate works with 
peers on assignments, but 
effectiveness and equity in 
effort is inconsistent 

Candidate does not work 
 effectively with peers 
 on assignments in either 
effectiveness or in making 
equitable contributions. 

Attendance & 
Punctuality 

Candidate always 
attends class, maintains 
professional 
appointments, and is 
punctual for all 
professional obligations. 
  

Candidate regularly 
attends class, maintains 
professional 
appointments, and is 
punctual for most 
professional obligations. 
  

Candidate attends class 
and professional 
appointments/obligations, 
but is occasionally late. 

Candidate is consistently 
late or absent from class 
and/or professional 
appointments/obligations. 

Integrity Candidate shows 
honesty/integrity/values 
and ethical behavior in 
all professional and 
graduate student work. 

Candidate shows 
honesty/integrity/values 
and ethical behavior in 
most professional and 
graduate student work. 

Candidate shows lapses in 
honesty/integrity/values 
and ethical behavior in 
professional and student 
work 

Candidate does not show 
honesty/integrity/values 
or ethical behavior in 
professional and/or 
student work. 

Communication Candidate 
communicates promptly 
with faculty, supervisors, 
employers, and fellow 
students (no longer than 
2 business days) & 
initiates communication 
when appropriate. 

Candidate 
communicates promptly 
with faculty, supervisors, 
employers, and fellow 
students (no longer than 
2 business days). 
  

Candidate communicates 
with faculty, supervisors, 
employers and fellow 
students, but occasionally 
response is not timely 
(e.g., delayed longer than 
2 business days) 

Candidate is 
nonresponsive or slow to 
respond to faculty, 
supervisors, employers or 
fellow students. 
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Technology Candidate’s use of 
technology in the 
classroom is limited to 
the current assigned task 
(e.g., note-taking during 
class lectures). 

Candidate’s use of 
technology in the 
classroom is primarily 
limited to the current 
assigned task (e.g., note-
taking during class 
lectures). 

Candidate occasionally 
uses technology in the 
classroom for tasks not 
related to current class 
work. 

Candidate regularly uses 
technology for tasks not 
related to current class 
work. 

Appearance Candidate always 
dresses in a 
professionally 
appropriate manner. 

Candidate consistently 
dresses in a 
professionally 
appropriate manner. 

Candidate’s attire is 
occasionally inappropriate 
for a professional setting. 

Candidate’s appearance 
does not adhere to 
professional dress codes. 

Quality of Work 
(Grammar & 
Mechanics) 

Candidate’s papers are 
free of grammatical and 
typographical errors. 

Candidate’s papers have 
few grammatical or 
typographical errors. 

Candidate’s papers have 
occasional grammar or 
typographical errors. 

Candidate’s papers do not 
adhere to the rules of 
grammar. 

Accuracy Candidate’s papers are 
free of data-reporting 
errors and/or fabricated 
data. 

Candidate’s papers have 
few data-reporting 
errors and no fabricated 
data. 

Candidate’s work has 
some data errors and/or 
fabricated data.  

Candidate’s work does not 
contain data or contains 
inaccurate data. 

Self-expression 
  

Candidate consistently 
shares his/her ideas and 
insights verbally with 
faculty, peers, and 
school colleagues. 

Candidate occasionally 
shares his/her ideas 
verbally with faculty, 
peers and school 
colleagues. 

Candidate rarely shares 
his/her ideas verbally with 
faculty, peers and school 
colleagues. 

Candidate does not share 
his/her ideas verbally with 
faculty, peers and school 
colleagues. 

Openness to 
coaching 

Candidate always 
accepts 
suggestions/feedback 
and seeks it out for 
growth. 

Candidate is receptive to 
suggestions/feedback. 
  

Candidate listens to, but is 
not always receptive to 
suggestions/feedback. 

Candidate is resistant to 
suggestions/feedback 

  

  
  

Inquiry 

Mastery 
(4) 

Candidate 
consistently performs 

at a level 
commensurate with 

training. 

Proficient                        
(3) 

Candidate regularly 
performs at a level 

commensurate with 
training. 

Developing 
(2) 

Candidate 
inconsistently 

performs at a level 
commensurate 
with training. 

Does Not Meet 
Standard (1) 

Candidate does not 
perform at a level 

commensurate 
with training. 
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Use of 
evidence 

Candidate always 
searches for and 
identifies evidence-
based information to 
answer questions 
relevant to the area of 
inquiry. 

Candidate regularly 
searches for and 
identifies evidence-
based information to 
answer questions 
relevant to the area of 
inquiry. 

Candidate’s work 
inconsistently uses 
evidence to 
support responses 
to questions. 

Candidate’s work 
does not identify 
quality evidence to 
support responses 
to questions. 

Analysis Candidate consistently 
demonstrates critical 
thinking skills in 
written assignments. 

Candidate sometimes 
demonstrates critical 
thinking in written 
assignments. 

Candidate 
inconsistently 
demonstrates 
critical thinking in 
written 
assignments. 

Candidate does not 
demonstrate critical 
thinking skills.  

Quality of 
sources 

Candidate critically 
evaluates information 
from reliable sources 
relevant to the 
profession. 

Candidate uses 
information from 
reliable sources 
without critically 
evaluating it. 

Candidate 
occasionally uses 
information from 
non-reliable or 
irrelevant sources. 

Candidate regularly 
uses information 
from non-reliable 
or irrelevant 
sources. 

Synthesis 
and 
Application 

Candidate effectively 
integrates feedback to 
improve performance. 

Candidate attempts to 
integrate feedback to 
improve performance. 

Candidate 
selectively 
integrates feedback 
to improve 
performance. 

Candidate does not 
apply feedback. 
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Social 
Justice 

Mastery 
(4) 

Candidate 
consistently 

performs at a level 
commensurate 
with training. 

Proficient  
(3) 

Candidate 
regularly performs 

at a level 
commensurate 
with training. 

Developing 
(2) 

Candidate 
inconsistently 

performs at a level 
commensurate with 

training. 

Does Not Meet 
Standard (1) 

Candidate does not 
perform at a level 

commensurate 
with training. 

Reflective Candidate 
consistently 
reflects on and 
respects other 
points of view. 

Candidate 
regularly reflects 
on and respects 
other points of 
view. 

Candidate 
occasionally 
demonstrates 
reflection on and 
respect for other 
points of view. 

Candidate does not 
demonstrate 
personal reflection 
on or respect for 
other points of 
view. 

Supportive Candidate is 
consistently 
supportive of 
others. 
  

Candidate is 
usually supportive 
of others. 
  

Candidate 
occasionally offers 
support to others. 

Candidate does not 
demonstrate 
support for others. 

Empathy Candidate is 
consistently 
empathetic with 
others. 
  

Candidate is 
usually empathetic 
with others. 
  

Candidate is 
occasionally 
empathetic to 
others. 

Candidate does not 
demonstrate 
empathy for others. 

Cultural 
Sensitivity 

Candidate is 
consistently 
sensitive to cultural 
differences. 

Candidate is 
usually sensitive to 
cultural 
differences. 

Candidate 
demonstrates 
inconsistent 
sensitivity to cultural 
differences. 

Candidate does not 
demonstrate 
sensitivity to 
cultural differences. 

Respect Candidate 
consistently 
respects the 
diversity of 
learning styles. 

Candidate usually 
respects the 
diversity of 
learning styles. 

Candidate is 
inconsistent in 
demonstrating 
respect for the 

Candidate does not 
demonstrate 
respect for the 
diversity of learning 
styles. 
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diversity of learning 
styles. 

Decision-
making 

Candidate 
consistently uses 
the framework of 
social justice in 
decision-making. 

Candidate usually 
uses the 
framework of 
social justice in 
decision-making. 

Candidate 
occasionally 
demonstrates the 
use of the 
framework of social 
justice in decision-
making. 

Candidate does not 
demonstrate use of 
the framework of 
social justice in 
decision-making. 
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Appendix B 
Class Itinerary 
 

Sun 7/03 Mon   7/04 Tues 7/05 Wed 7/06 Thurs 7/7 Fri 7/8 Sat 7/09 

8  8 am- 12 pm 

A Arrival 

  

4 3 pm  

O Orientation 

    Pre-Departure 

    Journal Entry 
DDue 

  

6 6 pm 

D Depart for 

P Piazza Navona 

 

110:30 -12:30 

JJ JFRC 
Orientation  

Afternoon 

Free 

Students have 
rest of day to 
plan TUS with 

partner 

 

  

8 8 am  

C Class meets - 

Dr E . and Dr. 
F F model TUS 

Chiesa del 
GGesu 

Pantheon 

a 

 

 

 

 

8 am  

Class meets  

TTUS 

GGroup 1  
  

TThe Orange 
GGardens - 

Giardino 
ddegli Aranci 

    and 

Colosseum 

 

Afternoon 

Free 

8 am  

C  

 

TGroup 2 

T Temple  
AAsclepius 

A and Piazza 
ddi Siena in 

BVilla 
oBourghese 
GGardens 

 

   Journals  due 
a    at 5:00 pm 

    4 entries 

    Colosseum  

    Tickets-  

Can be used  

9 9 am - 

11 am 

OOutdoor 
GGathering: 
S Stop, 
TThink, 
RReflect 

 

Basilica di 
SSan 
CClemente 
aand  

    Scala        
Sancta 

 

  

(  Journals  
RReturned 

 

 No  

C  Cl       Class 
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Forum/ 

    Palatine Hill 

    Today 

    Afternoon  

    Free 

 

 

Afternoon 

Free 

  

  

Sun 7/10 Mon 7/11 Tues 7/12 Wed 7/13 Thurs 7/14 Fri 7/15 Sat 7/16 
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NO CLASS 

  

Sunday 10PM 

  Return to   

  JFRC 

  

  

8 8 am -  

1 11:00 am 

 

MMorning Free 

 

TTBA: Dr. 
MMichel 
AAndrews 
LLecture on 
EEdith Stein 

  

2 PM: Guided 
TTour of 

J   

    Jewish Ghetto 
Museum 

8 8:00 am 

C Class meets 

TTUS  

GGroup #3: 

 

C Church of St 
L Louis of the 
F French  

  

Afternoon 

Free 

8 7:30 am  

C Class meets 

 

Vatican Tour 

8:30 am 

 Group #4 

Teach Us 

 

BBaths of 
CCaracalla 

 

 

Afternoon 

Free 

  

  

  

8 8:00 am 

    Class meets 

S  Spanish   
eSteps  

 

PPiazza del 
PPopola 

And Church of 
Santa Maria 

del Popolo 

C Afternoon 

    Free 

C Closing 
DDinner 

L La Zodiaco 

J   Journals  due 
a    at 5:00 pm 

    4 entries 

     

 

99 am - 

11 am 

OOutdoor 
GGathering: 
S Stop, 
TThink, 
RReflect 

 

M 

    Mouth of    
  Truth 

 

Journals 
RReturned 

 

Afternoon 

Free 

  

  

8 8:00 am 

    Vacate 

    Dorm 
RRooms 

1 10:00 am 
VLeave JFRC 
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Appendix C 
 

Assignment Activities Checklist 
 

CIEP 556 Assignments Checklist 
BEFORE arriving in Rome, please do the following: 

 
__________  Select Teach Us partners and Teach Us sites (during orientation) 
__________  Complete the pre-readings and write a pre-departure reflection (see syllabus) 
__________  Prepare content for Teach Us assignment 
__________  Pack journal  

 
 

CIEP 556 Assignment Checklist in Rome 
The following items need to be completed and submitted via discussion or journal entry: 

 
__________ Be ready to discuss pre departure readings and pre-departure reflection by the  

the class starts on July 4th. We will have formal conversations and also informal 
discussion at the sites we visit.   

 
__________ Teach Us Session: with your partners, you will  

● Figure out how to get the group there (e.g., what bus, how to walk, is 
there an admission fee, etc.) 

● Present Teach Us content which should cover the three topics of thinking, 
creativity, and problem solving (see Assignment Description of Teach Us 
Session Above) 

● Offer 2-3 guiding questions that can be used for classmates as journal 
prompts or discussion starters 

 
__________  Reflective Journal: you will turn your journal in to your assigned instructor three 
times: 

● On Sunday, July 3rd, please submit your pre-departure journal entry 
● On Thursday, July 7th at 5:00 pm, please submit your journal with four additional entries  
● On Thursday, July 14th at 5:00 pm, please submit your final journal with all nine entries 

completed. Your final entry should include a reflection about your overall experience in 
Rome and all that you have learned. 
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 Appendix D 

 
Assignment Rubrics 
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Reflective Journal Rubric 
Candidates will write daily in a hard-copy journal. You will record your personal and 
professional observations, reflections, connections to educational leadership for justice, and 
reflections on “otherness.” The daily journal writing allows you to draw from the experiences of 
the day, the overall course experiences to date, as well as your own personal experiences, in 
order to begin synthesizing the learning and challenging yourself to ask questions for future 
consideration and exploration. Students can earn up to 10 points for each journal submission. 
The reflection journal will be submitted three times for a total of 30 possible points.  
 

 
Exceeds - 10 

total 
Meets - 5 total 

Partially Meets - 
2.5 total 

Does Not Meet - 0 

Connection to 
Thinking Content 

Writing has 
meaningful 

connections to 
important 

concepts in the 
content.  

Thoughts are 
supported by 

robust evidence. 
There are 

coherent and 
thorough 

connections to 
prior learning 

(outside of this 
course). Includes 
strong evidence 

of the 
development of 

global 
perspectives and 

how new 
understandings 
will manifest in 

student’s 
practices. 

Writing has 
meaningful 

connections to 
important 

concepts in the 
content.  Thoughts 
are supported by 

adequate 
evidence. There 

are coherent 
connections to 
prior learning 

(outside of this 
course). There is 

some evidence of 
the development 

of global 
perspectives.  

Writing has 
incomplete 

connections to 
important 

concepts in the 
content.  Thoughts 
are supported by 
limited evidence. 

Thoughts allude to 
prior learning 

(outside of this 
course). There is 
little evidence of 
development of 

global 
perspectives. 

Writing has no 
connection to 

important 
concepts in the 

content.  Thoughts 
are not supported 
by evidence. No 
connection to 
prior learning 

(outside of this 
course). There is 
no evidence of 

development of 
global 

perspectives. 
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Connection to 
Creativity 
Content  

Writing has 
meaningful 

connections to 
important 

concepts in the 
content.  

Thoughts are 
supported by 

robust evidence. 
There are 

coherent and 
thorough 

connections to 
prior learning 

(outside of this 
course). Includes 
strong evidence 

of the 
development of 

global 
perspectives and 

how new 
understandings 
will manifest in 

student’s 
practices. 

Writing has 
meaningful 

connections to 
important 

concepts in the 
content.  

Thoughts are 
supported by 

adequate 
evidence. There 

are coherent 
connections to 
prior learning 

(outside of this 
course). There is 
some evidence of 
the development 

of global 
perspectives.  

Writing has 
incomplete 

connections to 
important concepts 

in the content.  
Thoughts are 
supported by 

limited evidence. 
Thoughts allude to 

prior learning 
(outside of this 

course). There is 
little evidence of 
development of 

global 
perspectives. 

Writing has no 
connection to 

important concepts 
in the content.  

Thoughts are not 
supported by 
evidence. No 

connection to prior 
learning (outside of 
this course). There 
is no evidence of 
development of 

global 
perspectives. 

Connection to 
Problem Solving 

Content  

Writing has 
meaningful 

connections to 
important 

concepts in the 
content.  

Thoughts are 
supported by 

robust 
evidence. There 

are coherent 

Writing has 
meaningful 

connections to 
important 

concepts in the 
content.  Thoughts 
are supported by 

adequate 
evidence. There 

are coherent 
connections to 

Writing has 
incomplete 

connections to 
important 

concepts in the 
content.  Thoughts 
are supported by 
limited evidence. 

Thoughts allude to 
prior learning 

(outside of this 

Writing has no 
connection to 

important 
concepts in the 

content.  Thoughts 
are not supported 
by evidence. No 

connection to prior 
learning (outside 
of this course). 

There is no 
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and thorough 
connections to 
prior learning 

(outside of this 
course). 

Includes strong 
evidence of the 
development of 

global 
perspectives 
and how new 

understandings 
will manifest in 

student’s 
practices. 

prior learning 
(outside of this 

course). There is 
some evidence of 
the development 

of global 
perspectives.  

course). There is 
little evidence of 
development of 

global 
perspectives. 

evidence of 
development of 

global 
perspectives. 

Connection to 
Self and/or 

Practice  

Writing 
describes, with 

specific 
examples or 

comparisons, 
how 

understanding 
has changed 
and develops 
new topics or 
questions for 

future learning 
or exploration. 

Infused with 
open and 

honest self-
disclosure. 

Writing uses 
examples to 

describe how 
understanding has 

changed and 
mentions new 

topics or questions 
for future learning 

or exploration. 
Includes some 

honest self-
disclosure.  

Writing provides 
information about 

how 
understanding has 
changed, but lacks 

examples or 
comparisons and 

only alludes to 
questions or topics 
for future learning. 

Little self-
disclosure. 

Writing does not 
show how 

understanding has 
changed and does 
not raise questions 
or topics for future 
learning. No self-

disclosure.  
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Clarity of 
Communication  

Writing is clear, 
concise, and 
organized. 

Thoughts are 
expressed in a 
coherent and 

logical manner. 
There are no 

spelling, 
grammar, or 

syntax errors.  

Writing is clear, 
concise, and 
organized. 

Thoughts are 
expressed in a 
coherent and 

logical manner. 
There are few 

spelling, grammar, 
or syntax errors.  

Writing is 
occasionally 

unclear and/or 
disorganized. 

Thoughts are not 
expressed in a 
logical manner. 

There are several 
spelling, grammar, 
or syntax errors.  

Writing is unclear 
and disorganized. 
Thoughts ramble 
and make little 

sense. There are 
numerous spelling, 

grammar, or 
syntax errors.  
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Teach Us Session Rubric 
Student groups will work together to learn about assigned sites or landmarks and prepare the 
pilgrimage for the full group on the designated day.  These sites or landmarks relate directly to 
the outcomes of the course. The group will research how to get to the site (e.g., bus route), 
“teach us” important facts about the site, why or how the site relates to the course outcomes, 
and provide questions for classmates to ponder. (See the syllabus for more information.) Each 
group will be assigned one site, and each group can earn up to 24 points for this assignment.  
 
 

 Exceeds - 24 Meets - 16 
Partially Meets - 
12 

Does Not Meet - 4 

Connection to 
the 
Destinations 

Information 
shared for the 
destinations 
includes a rich 
desctiption all 
of the 
following: 
historical 
context, 
significance of 
the site, 
relevance to 
us as 
educational 
leaders, how 
site relates to 
the cultural 
context and 
considerations 
of “other.” 
These are 
reflected in 
several 
reflection 
journal writing 
prompts. 

Information 
shared for the 
destinations 
includes all of 
the following: 
historical 
context, 
significance of 
the site, 
relevance to 
us as 
educational 
leaders, how 
site relates to 
the cultural 
context and 
considerations 
of “other.” 
One or more 
reflection 
journal writing 
prompts are 
offered. 

Information 
shared for the 
destinations 
includes some of 
the following: 
historical context, 
significance of the 
site, relevance to 
us as educational 
leaders, how site 
relates to the 
cultural context 
and 
considerations of 
“other.” A 
reflection journal 
writing prompt 
may be offered. 

Information about 
the destinations 
is inconsistent 
and does not 
provide depth or 
connections to 
our purpose of 
study. No 
reflection journal 
prompt is offered. 
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Connections 
along the 
Journey 

The 
pilgrimage 
route between 
destinations is 
thoroughly 
planned, well-
organized, 
and well-
communicate
d. 

The 
pilgrimage 
route between 
destinations is 
thoroughly 
planned and 
well-
organized. 

The pilgrimage 
route between 
destinations is 
planned and 
organized. 

The pilgrimage 
route between 
destinations is 
not clearly 
planned or 
organized. As 
pilgrims, the 
class gets “lost” 
during their day’s 
journey. 

Connection to 
the 
Community 

The day’s 
pilgrimage 
clearly and 
insightfully 
includes 
thorough and 
thoughtful 
connections to 
local and 
global 
communities 
that inspire 
conversation 
and action. 

The day’s 
pilgrimage 
clearly and 
insightfully 
includes 
thorough and 
thoughtful 
connections to 
local and 
global 
communities. 

The day’s 
pilgrimage 
includes 
connections to 
local and global 
communities. 

The day’s 
pilgrimage does 
not include 
connection to the 
local community, 
the larger/global 
community, or 
really any 
community, or 
the connection is 
unclear. 

Communicati
on 

Communicatio
n is clear, 
concise, and 
organized. 
Thoughts are 
expressed in 
a coherent 
and logical 
manner and 
there are no 
questions 
about 
messages 
being 
delivered. 

Communicatio
n is clear, 
concise, and 
organized. 
Thoughts are 
expressed in 
a coherent 
and logical 
manner. 

Communication is 
unclear and/or 
disorganized. 
Thoughts are not 
expressed in a 
logical manner. 

Communication 
is unclear and 
disorganized. 
Thoughts ramble 
and make little 
sense. 
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Stop, Think, Reflect Rubric 
In addition to participation in daily learning experiences, participation will be required each 
Friday when we will gather to “Stop, Think, and Reflect” (STR). The first Friday will focus on the 
pre-readings and the Teach Us sessions for the week.  On the second Friday, we will pose 
questions based on the Teach Us sessions for the week, with a focus on the totality of our 
experiences with one another in the context of Rome. Each Friday, Dr. E and Dr. F. will provide 
guiding questions focused on the Teach Us sessions, your reflective journal entries, and then we 
will open it up to the group for questions, reflections, and wonderings. Students can earn up to 
18 points (9 points per session) for this assignment.  
 
 

 Exceeds - 9 Meets - 6 
Partially 
Meets - 3 

Does Not 
Meet - 0 

Connection 
to Learning 
Content 

Thoughts are 
supported by 
robust and 
thorough 
evidence and 
coherent 
connections to 
prior learning 
(outside of this 
course). 

Thoughts are 
supported by 
robust 
evidence. 
There are 
coherent and 
thorough 
connections to 
prior learning 
(outside of 
this course). 

Thoughts are 
supported by 
limited 
evidence. 
Thoughts 
allude to prior 
learning 
(outside of 
this course). 

Thoughts are 
not supported 
by evidence. 
No connection 
to prior 
learning 
(outside of 
this course). 

Connection 
to Self 
and/or 
Practice 

Thoughts 
describe, with 
specific and 
thorough 
examples or 
comparisons, 
how 
understanding 
has changed 
and mentions 
new topics or 
questions for 
future learning 
or exploration. 
Open and 
honest self-
disclosure. 

Thoughts 
describe, with 
specific 
examples or 
comparisons, 
how 
understanding 
has changed 
and mentions 
new topics or 
questions for 
future learning 
or exploration. 
Open and 
honest self-
disclosure. 

Thoughts 
provide 
information 
about how 
understanding 
has changed, 
but lack 
examples or 
comparisons 
and only 
alludes to 
questions or 
topics for 
future 
learning. Little 
self-
disclosure. 

Thoughts do 
not show how 
understanding 
has changed 
and do not 
raise 
questions or 
topics for 
future 
learning. No 
self-
disclosure. 
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Clarity of 
Communicati
on 

Communicatio
n is clear, 
concise, and 
organized. 
Thoughts are 
expressed in a 
coherent and 
logical manner 
that promotes 
conversation 
and action. 

Communicatio
n is clear, 
concise, and 
organized. 
Thoughts are 
expressed in 
a coherent 
and logical 
manner. 

Communicatio
n is unclear 
and/or 
disorganized. 
Thoughts are 
not expressed 
in a logical 
manner. 

Communicatio
n is unclear 
and 
disorganized. 
Thoughts 
ramble and 
make little 
sense. 
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Loyola University Chicago Syllabus Addendum 
 
 

Smart Evaluation  

Towards the end of the course, students will receive an email from the Office of Institutional 
Effectiveness reminding them to provide feedback on the course. They will receive consistent 
reminders throughout the period when the evaluation is open, and the reminders will stop 
once they have completed the evaluation.  

·         The evaluation is completely anonymous. When the results are released, instructors and 
departments will not be able to tell which student provided the individual feedback.  

·         Because it is anonymous and the results are not released to faculty or departments until 
after grades have been submitted, the feedback will not impact a student’s grade.  

The feedback is important so that the instructor can gain insight in to how to improve their 
teaching and the department can learn how best to shape the curriculum.  

The 13 possible objectives you will select from are listed below:  

1.                  Gaining a basic understanding of the subject (e.g., factual knowledge, methods,   
principles, generalizations, theories)  

2.                  Developing knowledge and understanding of diverse perspectives, global awareness, or 
other cultures  

3.                  Learning to apply course material (to improve thinking, problem solving, and decisions)  

4.                  Developing specific skills, competencies, and points of view needed by professionals in    
the field most closely related to this course  

5.                  Acquiring skills in working with others as a member of a team  

6.                  Developing creative capacities (inventing; designing; writing; performing in art, music   
 drama, etc.)  

7.                  Gaining a broader understanding and appreciation of intellectual/cultural activity        
 (music, science, literature, etc.)  

8.                  Developing skill in expressing oneself orally or in writing  



30 

9.                  Learning how to find, evaluate and use resources to explore a topic in depth  

10.               Developing ethical reasoning and/or ethical decision making  

11.               Learning to analyze and critically evaluate ideas, arguments, and points of view  

12.               Learning to apply knowledge and skills to benefit others or serve the public good  

13.              Learning appropriate methods for collecting, analyzing, and interpreting numerical      
 information  

Dispositions  

All students are assessed on one or more dispositional areas of growth across our programs: 
Professionalism, Inquiry, and Social Justice. The instructor in your course will identify the 
dispositions assessed in this course and you can find the rubrics related to these dispositions in 
DIGICATION. For those students in non-degree programs, the rubric for dispositions may be 
available through Sakai, TaskStream or another platform. Disposition data is reviewed by 
program faculty on a regular basis. This allows faculty to work with students to develop 
throughout their program and address any issues as they arise.   

Digication 

All students, except those who are non-degree, may have access to DIGICATION to complete the 
benchmark assessments aligned to the Conceptual Framework Standards and all other 
accreditation, school-wide and/or program-wide related assessments. 

Digication is Loyola’s ONLINE portfolio platform. Many of the School of Education programs 
utilize Digication for Assessment and data collection to manage accreditation and licensure 
requirements. Your professor and Program chair will work with you to better understand 
submission requirements that are specific to courses and programs. 

Privacy Statement  

Assuring privacy among faculty and students engaged in online and face-to-face instructional 
activities helps promote open and robust conversations and mitigates concerns that comments 
made within the context of the class will be shared beyond the classroom. As such, recordings 
of instructional activities occurring in online or face-to-face classes may be used solely for 
internal class purposes by the faculty member and students registered for the course, and only 
during the period in which the course is offered. Students will be informed of such recordings 
by a statement in the syllabus for the course in which they will be recorded. Instructors who 
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wish to make subsequent use of recordings that include student activity may do so only with 
informed written consent of the students involved or if all student activity is removed from the 
recording. Recordings including student activity that have been initiated by the instructor may 
be retained by the instructor only for individual use.  

Class Conduct 

One important aspect of a Jesuit education is learning to respect the rights and opinions of 
others. Please respect others by (1) allowing all classmates the right to voice their opinions 
without fear of ridicule, and (2) not using profanity or making objectionable (gendered, racial or 
ethnic) comments, especially comments directed at a classmate. 

Student Support 

Special Circumstances--Receiving Assistance 

Students are urged to contact me should they have questions concerning course materials and 
procedures. If you have any special circumstance that may have some impact on your course 
work, please let me know so we can establish a plan for assignment completion. If you require 
assignment accommodations, please contact me early in the semester so that arrangements 
can be made with Student Accessibility Center (SAC) (http://www.luc.edu/sac/). 

Center for Student Access and Assistance (CSAA)  

Should you encounter an unexpected crisis during the semester (e.g., securing food or housing, 
addressing mental health concerns, managing a financial crisis, and/or dealing with a family 
emergency, etc.), I strongly encourage you to contact the Office of the Dean of Students by 
submitting a CARE Referral for yourself or a peer in need of support: www.LUC.edu/csaa. If you 
are uncomfortable doing so on your own, please know that I can submit a referral on your 
behalf.   

This link directs students to statements on essential policies regarding academic honesty, 
accessibility, ethics line reporting and electronic communication policies and guidelines. We ask 
that you read each policy carefully.   

This link will also bring you to the full text of our conceptual framework that guides the work of 
the School of Education – Social Action through Education.   

Syllabus Addendum Link  

https://www.luc.edu/education/academics/syllabi/  


